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 The purpose of the study was to describe the experiences of teachers in the distance teaching-
learning process in early childhood education during the covid-19 pandemic. The 
methodology used was qualitative descriptive. Interviews were conducted with thirteen 
teachers from four state educational institutions at the infant level in Lima city through the 
virtual platform. As a result of the data analysis, five subcategories emerged: Emotions in 
remote teaching at the beginning of the school year during the pandemic, communication 
between teachers and families for student learning, management and adaptation of remote 
teaching-learning, be a teacher of childhood education during the pandemic, and 
accompaniment in the teaching-learning process. In conclusion, the distance teaching-
learning experience of teachers at the beginning of the COVID-19 pandemic is characterized 
by the presence of certain negative emotions and attitudes towards their educational work; 
however, self-training on digital and computer resources and empathy with families have 
improved the generation of learning situations in children. 
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1. Introduction   
The global health situation due to the coronavirus (Covid-19) 

had social, cultural, economic, and educational effects [1]. Almost 
94% of students worldwide, in 190 countries, presented 
interruption of their academic activities due to policies 
implemented by governments to mitigate the effects of the 
pandemic [2] There is a decline in the economy in the countries of 
Latin America and the Caribbean because of the serious health 
crisis by the coronavirus [3].  In this context, remote education has 
been implemented with unprecedented speed, due to the fact that 
the countries did not have a consolidated national distance 
education strategy, even less for a scenario in emergency situations 
[4], [5]. 

Currently, all teachers at different educational levels are 
working from home with the resources at their disposal and their 
conceptions of teaching and learning [6]. The Government of Peru 
suspended educational activities in public and private entities to 
reduce the effects of the pandemic. However, since April 6, 2020, 
the school year began through the implementation of the strategy 
"I learn at home" to preserve the continuity of educational services 

[7].  More than six million users through a thousand radio stations 
nationwide follow weekly the transmission of this   strategy [8].  

In this context, Peruvian teachers took on a new challenge, and 
this implied leaving the classrooms and beginning to teach through 
virtual environments within the framework of the strategy 
promoted by the government. However, this teaching modality 
required the accompaniment of teachers to acquire the necessary 
digital skills that allow them to handle digital tools for educational 
purposes. Before the pandemic, the government had not paid due 
attention, although there were already several published 
documents on the development and application of these 
competencies in early childhood education, primary and secondary 
teachers [9].   

During the pandemic, teachers had to learn to use digital 
resources quickly, to generate learning situations with students and 
interact with their peers. Currently, teachers can be trained and 
reinforce their skills through the “Perueduca” digital learning 
system. 

The transition from the face-to-face modality to remote early 
childhood education is a complex process due to the work carried 
out with children from three to five years old. The little 
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development of digital skills of the teachers, the insufficient use of 
the internet by children through mobile devices or computers, 
forced parents to accompany their children in the teaching-learning 
process provided by teachers. The remote teaching and learning 
process in children requires the participation of four actors: 
teachers, students, parents and the media such as television [10], 
and digital devices[11], [12].  

Distance education leads teachers to use different teaching 
strategies and resources to facilitate children's learning [13]. In the 
case of early childhood education, teachers must capture children's 
attention and enable the construction of their own learning, which 
requires the guidance and accompaniment of parents. On the part 
of teachers, it requires a great commitment to the development of 
digital skills, the use of resources and materials appropriate to the 
age and needs of children, because they have less developed levels 
of physical and verbal skills, and are less capable to work            
alone [14].  

In face-to-face teaching, the same physical space is shared and 
carried out at the same time; while in remote teaching, the 
instruction is at a distance [15], and pedagogical activities can be 
carried out synchronously and asynchronously [16]. Likewise, in 
face-to-face learning, learning sessions were planned by applying 
pedagogical processes, while in distance teaching learning 
experiences were planned. Both must be evaluated in a formative 
way, so that teachers can observe how the process of acquisition 
of learning is happening, they need the evidence of the children 
and based on this evidence, give feedback individually, to obtain 
information on the development of the competitions. 

So far there are no known studies of remote teaching and 
learning experiences with preschool children, although some 
research has been found related to the virtual teaching practices of 
students from a university in the United States [17], and a Spanish 
public university [18]. Furthermore, digital technologies have the 
potential both to facilitate communicative and creative tasks and to 
expand children's repertoires [19].   

Therefore, the objective of this work is to describe the 
experiences of teachers in the remote teaching and learning process 
at the Early Childhood Education level during the coronavirus 
pandemic. 

2. Methodology 

2.1. Design 

In this study, the qualitative description was the methodology 
adopted [20], which allowed to explore in-depth the experiences in 
the teaching of early childhood teachers in the context of a health 
emergency. This method was used in order not to stray from the 
literal description of the experiences reported from the point of 
view of the participants [21]. 

This method allows reporting the results based on the 
subcategories that emerged from the interviews that were 
interpreted and compared with previous studies. 

The results consist of a synthesis based on the subcategories 
that emerged from the interviews, previously interpreted with the 
support of the existing literature, and compared with other studies. 

 

2.2. Participants 

The study population was made up of 26 early childhood 
education teachers belonging to the following State Early 
Childhood Education Centers located in three districts of Lima, 
Peru: “Francisco Bolognesi” and “José Antonio Encinas” (located 
in the Santa Anita district), "Los Ángeles de Jesús" (in Rímac 
district), and “Los Libertadores” (located in Los Olivos district). 
These teachers have conducted distance classes and have applied 
the “I learn at home” strategy proposed by the Ministry of 
Education (MINEDU). 

All the participants were recruited when they were undertaking 
postgraduate studies at a private university in the North of Lima. 
The sample was selected considering the following process: In the 
first phase, an invitation was sent by email to 26 teachers, of which 
18 voluntarily agreed to participate and signed the informed 
consent. In the second phase, according to the saturation criteria, 
there were 13 teachers left, who became the final sample of the 
study.  

The families of the children with whom the teachers work are 
of low socioeconomic status, most of them work independently 
and have a complete secondary level. 

2.3. Data collection 

A semi-structured interview prepared by the researchers was 
used for data collection. Before its application, it was piloted in 3 
teachers who had similar characteristics of the participants in the 
study, in order to know the relevance of the open questions, as well 
as to know their experiences regarding the central theme of the 
study. 

After validation of the question guide, the participating 
teachers provided information on their pedagogical experiences 
according to the following guiding questions: Tell me, at the 
beginning of the school year, when the coronavirus pandemic also 
began, how was your remote teaching-learning experience with the 
children? What helped you cope with these experiences without 
being in face-to-face classes? Today, what does it mean to you to 
be a Remote teacher of Early Childhood Education? 

The interviews were recorded and transcribed with the consent 
of the participating teachers. The interview was conducted in 
August 2020 through the Zoom® platform, with a duration 
between 20 and 25 minutes per interview. 

2.4. Data analysis 

The interviews were analyzed through the thematic analysis 
method [22]. This method allows us to identify, analyze, organize, 
and report topics within the data set described in detail. Thematic 
analysis has various uses, which allows informing experiences, 
meanings, and the reality of the participants. In the present study, 
the transcripts, reading, and rereading of the collected information 
was carried out. Subsequently, the units of meaning that served to 
summarize and express empirical categories were identified. 
Finally, results were interpreted, without departing from the literal 
description of the phenomenon under study [20]. 

Two aspects related to the validity of the study should be noted. 
First, to comply with the rigor of the credibility of the data, once 
the interviews were transcribed they were delivered to the 
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participants so that they corroborate and accredit the information 
provided by them. Second, to illustrate the empirical or emerging 
subcategories, relevant quotes from the interviews were selected. 
Also, an expert evaluated the information in order to give 
credibility to the data analysis carried out by the researchers. 

3. Results 

The expressions of the interviewees made it possible to 
understand the experiences of the initial level teachers in remote 
education implemented by the Peruvian state during the period of 
confinement by COVID-19. 

Table 1: Characteristics of the interviewees 

Characteristics n % 

Total 13 100 

Age    

   <  34 5 38.5 

   34 a 38 4 30.7 

   38 a 44 2 15.4 

   >45 2 15.4 

Civil status   

   Married 5 38.5 

   Single 5 38.5 

   Widow 1 7.6 

   Divorcee 2 15.4 

Employment status    

   Appointed  8 61.5 

   Hired 5 38.5 

Academic degree   

   Doctorate 1 7.6 

   Master 8 61.5 

   Bachelor 4 30.7 

Educational institution   

   Public 13 100 

From the thirteen participating teachers, eight have a master's 
degree, one of them with a doctoral degree, and four have a 
bachelor's degree and are currently pursuing a master's degree.  

According to the employment status, eight had appointed condition 
and five hired. The largest proportion of teachers were under 34 
years of age as shown in Table 1. 

According the interviews carried out with the initial education 
teachers and the data analysis, five sub-categories finally emerged 
from the reports as initial education teachers during the health 
crisis: Emotions in remote teaching at the beginning of the school 
year during the pandemic, communication between teachers and 

families for student learning, management and adaptation of 
remote teaching-learning, be a teacher of childhood education 
during the pandemic, and accompaniment in the teaching-learning 
process (Table 2). 

Table 2: Categorization of qualitative information 

Study Category Subcategories 

Distance teaching 
and learning 

Emotions in remote teaching 
at the beginning of the school 
year. 

Communication between 
teachers and families for 
student learning. 

Management and adaptation 
of remote teaching learning. 

Be an early childhood 
education teacher during the 
pandemic. 

Accompaniment in the 
teaching-learning process. 

 
3.1. Study Category: Distance Teaching and Learning 

It refers to a modality of distance instruction that is provided to 
students as a result of the state of health emergency in which 
didactic activities are carried out both asynchronously and 
synchronously. 

 
Figure 1: Units of meaning of the participants 

In this context, from the descriptive analysis of the qualitative 
information available in the interviews, subcategories related to the 
study categories emerged: In the emotions subcategory of the 
teachers, emotional states such as stress and fear were identified. 
The subcategory communication between teachers and families for 
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student learning shows expressions: Difficult, complicated, 
communication improvement. From the management and 
adaptation of teaching-learning expressions such as sacrifice, 
training, challenge, and knowledge were found. The subcategory 
to be a beginning level teacher during the pandemic shows 
expressions such as accompaniment, monitoring, emotional 
support, flexibility, and empathy (Figure 1). 

3.2. Emotions in remote teaching at the beginning of the school 
year during the pandemic 

At the beginning of the school year during the pandemic, the 
emotional situations and negative attitudes of the teachers were 
linked to the poor use of digital and computer tools, but were 
subsequently overcome. A part of the teachers have expressed that 
these tools should be integrated as a complement to face-to-face 
teaching.  

“It was very difficult and stressful at the beginning, as I had 
little computer knowledge. Thank God, I am already learning and 
driving better and better. Actually, I thought it was difficult”. E7 

"At the beginning I saw it somewhat difficult to work remotely 
with the children, but as the days went by I realized that technology 
was a valuable resource to learn and teach at the same time”. E12 

 “At the beginning, I presented many fears and difficulties in 
handling the virtual, but to date I have been teaching and 
interacting better with my students. (…) I think that this experience 
with technology should not be put aside when we return to class”. 
E4 

3.3. Communication between teachers and families for student 
learning 

 The beginning of the school year in the context of the 
coronavirus pandemic was complicated for teachers because 
families lacked technological resources (computer and laptop), 
management of virtual platforms and mobile devices with internet 
connection. These elements allow for proper storage and 
communication between students and teachers. Currently, they 
communicate with families through social networks such as 
Facebook, Messenger and WhatsApp. 

"(...) At the beginning it was difficult, since many of the parents 
did not have experience with the platforms that MINEDU offers, 
they did not have computers either, so I had to hold several 
meetings through social networks such as WhatsApp and 
Facebook”. E9 

At the beginning, it was quite complicated and stressful, I had 
knowledge of ICT (…) but contacting parents was very difficult, 
since most did not have a computer and a laptop. Now we have 
organized ourselves better and we communicate by messenger and 
WhatsApp”. E13 

3.4. Management and adaptation of remote teaching-learning 

The teachers mentioned that the management of any remote 
teaching resources and their updating contributed to their 
adaptation; the generation and development of learning situations 
in their students. 

"I knew something about the use of ICT, I think that made it 
easier for me to adapt to the new way of teaching." E1 

 “I see that I am having a hard time adjusting to teaching 
remotely. Two months ago I took training for virtual teaching, 
which is helping me to give the best of myself to my students”. E3 

"Little by little I continue to adapt to this new challenge, thanks 
to the courses promoted by PerúEduca and the tutorials on 
YouTube." E8 

"Little by little I am getting used to the management of these 
resources, I am seeing that there are many resources that can be 
used, I still lack quick management of these." E10   

3.5. Be an early childhood education teacher during the 
pandemic 

According to the participants, being an early childhood 
education teacher during the pandemic is associated with the 
accompaniment, monitoring, and emotional support of students 
through their families during their learning process. 

 “Much support, not only in the learning of the children but also 
in the family in general, I call them, I write them on WhatsApp 
phrases of encouragement, motivational messages. E1 

"(...) Be a companion and dynamic with the children and be in 
communication with the family to remotely monitor the progress 
of the children's tasks at home." E4 

"Be flexible, and monitor through parents, the tasks that are 
sent to children by WhatsApp." E11 

From the expressions interviewed, the teacher must be 
empathetic and maintain a good relationship with the students' 
families, because they act as a link to interact and generate learning 
situations in the students. 

 “It is a role of accompaniment, follow-up, and affection, because 
they need at all times (…) and very empathetic with mothers 
because they are our allies in their children's learning”. E3 
“It is having empathy, especially with parents, because most of 
them work. And very affectionate and charismatic with children so 
that they can learn and develop their skills ”. E13 

3.6. Accompaniment in the teaching-learning process 
According to the participants, the accompaniment is given 

through feedback after receiving the evidence from the students. 
In this process, they have managed to identify the term of feedback 
and improve their pedagogical practices. 

From what was expressed, the teachers interact using social 
networks, obtaining greater impact for the teaching-learning 
process, as well as understanding how they should carry out 
feedback to obtain information about learning. 

“[…] I accompany my students on WhatsApp, according to the 
information provided by the mothers about the difficulties or 
doubts that their children may have in doing their homework”. E 4 

"In the past, we had difficulty giving feedback in the classroom, 
now we do it individually, through social networks to evaluate 
children". E13 

4. Discussion 

This study describes the experiences of early childhood 
education teachers in the remote teaching and learning process 
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within the framework of the implementation of the strategy "I learn 
at home" to guarantee the continuity of educational services [7]. 
From the analysis and synthesis of From the interview data, four 
subcategories were found, in which emotional experiences, 
communication, management, adaptability, and the meaning 
attributed by teachers to their professional work are expressed. 

Regarding the experiences and emotional expressions 
experienced by the teacher as a human being, they are currently 
more intense [23], due to the new health and social demands in 
which he had to live and fulfill his role as a professional for new 
generations. 

Emotions, such as moods and feelings, are manifested as 
responses, signals, or reactions about what is going well for us or 
what is going wrong, about what we like or dislike[24].  In this 
sense, the teacher as a human being, manifests these emotions in 
their inner world, even more so in situations of the pandemic by 
Covid-19 and being responsible for the training of children who 
need to continue learning. 

The teachers who participated in this study, at the beginning of 
their work, showed fear and negative attitudes with remote work 
during the suspension of face-to-face classes due to Covid-19. This 
result allows us to infer that teaching in times of uncertainty and 
tension provokes in teachers the presence of certain negative 
emotions with greater or lesser intensity, amplitude, and continuity 
in pedagogical practice [25], [26]. 

On the other hand, despite having had a complicated beginning, 
the experience of using resources for remote teaching-learning 
should be integrated into face-to-face classes. From these 
expressions, it can be interpreted that at first, it was not easy to tune 
into the remote teaching modality, either due to circumstances 
generated by themselves and/or beyond their control. There was 
also a second moment, which could be called empowering 
resources for remote teaching, which implies not only seeing 
technology (television, radio, computers, portable and mobile 
devices) as a mere didactic resource but as a component that 
influences teaching and learning. 

Our results are similar to other studies [27], [28]. Generating 
good communication channels for educational purposes between 
teachers and parents favors student learning, especially if they are 
minors.  

In this process of communication and interaction, the teachers 
must explain the importance of the role of the family in 
"accompanying children in carrying out tasks and listening to their 
concerns, preparing spaces and times for tasks" [29], also 
communicating with the teachers in this distance teaching-learning 
journey. 

The teachers at the beginning of the year had difficulties 
communicating with the families since most lacked technological 
resources and had limited use of them. This situation is 
understandable since the families are of low socioeconomic status 
and with a secondary education level. Despite this, families with 
the intention that their children do not miss the school year have 
continued to study and the teachers have assumed their role as an 
educational communicator. With the purpose of improving 
communication, Messenger® and WhatsApp® were used to 
coordinate the activities organized by the institution, consult or 

inform the doubts and difficulties of the children in carrying out 
the tasks at home. From the aforementioned, we can infer for 
teachers and families that being in a time of pandemic and with 
certain technological deficiencies may be an opportunity to 
strengthen communication and interaction through mobile devices 
that are available for the good of children's development. 

Man is a social being because he not only creates and transmits 
information, but also shares, thanks to this man can adapt to new 
situations. It is established that human beings are adaptive, that is, 
with the ability to adapt and create changes in the environment 
[30].  Along these lines, the participants in the study reported that 
they have fully adapted to remote teaching-learning, and they also 
recognize that they are updating and integrating their educational 
practice for better interaction and student learning. This means that 
adaptation to a scenario of uncertainty due to the health 
phenomenon and the rapid transit of the teacher to remote 
education in unfavorable conditions is not easy and probably never 
will be, although with affection for knowledge and being updated 
provides greater possibilities to overcome new situations and 
support students' learning. 

Just as every professional has a role in the execution of their 
activities, the basic education teacher has the responsibility of 
fulfilling the three roles established by the Ministry of Education 
of Peru [31]. These roles are related to identifying the means that 
the family members should use to access the materials, know the 
material, and the “I Learn at Home” schedule, and communicate 
with the family to monitor the progress and difficulties that the 
students may have. Along these lines, the initial education teacher, 
in addition to being a monitor and companion, is effective support 
in the students' learning experience [13]. The findings of the 
present study agree with the aforementioned, as some 
characteristics are mentioned such as emotional support, 
accompaniment, and monitoring. 

On the other hand, according to the interviews, it is important 
to take into account that children need affection, encouragement, 
and support that gives them security and autonomy in the 
development of their skills and abilities. These verbal data are 
similar to those found in [32], given that most of the teachers 
participating in this study value emotions in the classroom. 

Likewise, the teachers consider maintaining an affective 
connection with the families and students so that mutual 
understanding is generated, in this way they would improve the 
learning of the students, because the accompaniment of the parents 
in their homes is added to this process, generating a shared 
commitment that would allow obtaining a quality education. 

Regarding the teaching-learning resources, the teachers 
realized that it is possible to use technology at the initial level and 
it is not necessary to implement a technological classroom, which 
for the Ministry of Education is difficult due to economic 
limitations, in this sense considers it optimal to use social networks 
as resources in the teaching-learning process. 

Among the limitations of the present study is the failure to use 
instruments that allow observing and understanding the teaching 
action from the platform in real-time. Likewise, not having 
considered preschoolers as a unit of study, which would have 
allowed them to know their learning experiences through their 
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parents. For this reason, it is suggested to carry out research that 
includes other key actors with ethno-phenomenological 
approaches to go to the very essence of the phenomenon studied. 

5. Conclusions and recommendations 

In the remote teaching-learning process, at the beginning of the 
school year during the COVID-19 pandemic, early childhood 
education teachers showed certain negative emotions and attitudes 
due to lack of management of digital and informational resources. 

For teachers, it was difficult to generate learning situations in 
children during the pandemic, since the majority of parents lacked 
technological resources or how to use them. 

The self-training of teachers on digital and computer resources 
during the pandemic and empathy with families and affection for 
children have allowed them to fulfill their professional role. 
Accompaniment through feedback from social networks 
contributed to strengthening children's learning. 

We recommend that the heads of educational institutions 
strengthen the capacities of their teachers to apply formative 
assessment throughout the teaching-learning process of students. 
Provide training to parents to strengthen alliances through 
collaborative work to generate learning situations in students from 
home. Coordinate with managers and local authorities to guarantee 
connectivity in the places where the training action takes place. 
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